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INTRODUCTION
Thailand is actively promoting the Association of Southeast Asian Nations (ASEAN) Economic Community. With much anticipation of the economic effects, English language is getting more popular in business sector of the society as well as in the academic institutions. In preparation for the ASEAN Economic Community (AEC), Thailand government is investing large amount of their fund to cater the growing demand of English speakers and English proficient workforce.
Samakoses (2012) chairman of Educational Standard Committee said "Better skills in using English are also important to Thailand as a member of the Association of Southeast Asian Nations," which aims to bring its members together as one community in 2015. However, the level of English proficiency among the overall population of Thai students is far worse than reflected in Thailand's Test of English as a Foreign Language (TOEFL) scores. It is dismal as Saiyasombut (2012) wrote in Bangkok post; the article entitled Thai Educational Failure. Thai university applicants scored an average 28.34% in English in the recent university entrance exams. It is little wonder that Thailand produces a "workforce with some of the world's weakest English-language skills." In 2012, International Institute for Management Development (IMD) World Competitiveness reported that Thailand was ranked 54th out of 56 countries globally for English proficiency, the second-lowest in Asia. Singapore was third, Malaysia 28th and Korea 46th. Pawapatcharaudom (2007) stressed that in a general educational program, the speaking and listening skills in English of Thai students has been minimal. Because students have little chance to practice speaking English in or outside the classroom. Students respond to the teacher only when called upon and the learning atmosphere is individualistic.
The role of English in Thailand is quite important as it is in many other developing countries. New technology and the adoption of the internet have resulted in a major transition in terms of business, education, science, and technological progress, all of which demand high proficiency in English. With the economic downturn in Thailand a few years ago, a large number of Thai companies have embraced cooperation regionally and internationally. Mergers, associations, and takeovers are common and English is used as the means to communicate, negotiate and execute transactions by participants where one partner can be a native speaker of English or none of the partners are native speakers of English.
However, Thailand has always been a country with one official language, Thai. The Thai people are proud that they have never been colonized. Another reason for having been a country with one language is the concept of national stability. There have been proposals to make Thailand a country with two languages, Thai and English, but this has never materialized due to the above mentioned reasons. English can, therefore, be at most the first foreign language that students must study in schools. Hence, Thais' level of English proficiency is low in comparison with many countries in Asia (for example, Malaysia, Philippines, and Singapore). According to the speech However, despite the university's ideal program on offer, poor communication skills and low proficiency in English language are observed to be common problems among the students at Rajamangala University of Technology Lanna (RMUTL), Tak campus.
This study provides university stakeholders the idea on how to properly address the needs of the students by aligning the offered programs with the factors that significantly hinder student learning especially in learning English as a second language. The findings of the current study may also benefit the university students through the implementation of the researcher's proposed intervention program to enhance their English oral communication skills and achievement in the EIC course.
Statement of the Problem
This study attempts to investigate the factors affecting the Bachelor of Arts students' achievement in the English for International communication (EIC). Specifically, the study sought to answer the following research questions: 
METHODOLOGY
The researcher used descriptive survey method to examine the factors that significantly affect English oral communication achievement of the students enrolled in BA Major in EIC.
Population and Locale of the study
The study was conducted at Rajamangala University of Technology Lanna, Tak Campus during the school year 2012-2013. Tak campus is the biggest university campus in terms of land area and second largest in terms of the number of students enrolled among the Lanna campuses. Tak is a province located at the northern part of Thailand. It is 347 kilometers from Bangkok.
The students enrolled in this university can take part in a number of academic as well as career path learning experiences through classroom participation, and other valuable real-world internship programs. The Bachelor of Arts students coming from second year -fourth year were used as the participants in this study. There are 29 from the second year class, 14 from the third year, and 26 from the fourth year class. The first year class was excluded from the current study due to their GPAs unreleased during the period of investigation. Consequently, using complete enumeration, 69 students were included in the survey.
Data Gathering Tool
The researchers made a self-rating questionnaire from existing literature to determine the profile of the respondents as well as their perception towards the factors that affect their achievement in EIC course. The questionnaire is divided into two parts and used a 5-point Likert scale to quantify the degree of the respondents' agreement and disagreement, as 5 "strongly agree" and 1 as "strongly disagree". Part 1 of the questionnaire determined the respondents' profile in terms of gender, age, year level, frequency of leaning English and their teacher's nationality. The second part of the questionnaire examined the respondents' perception towards the factors that affect their English learning in terms of their aptitude, attitude and motivation.
In addition to the survey questionnaire, the students' grades in the EIC course during the first semester of the school year 2012-2013 was taken from the University Registrar's office to be compared and examined. All data were taken and kept as important tools to measure and determine the underlying factors that affect the students' academic achievement so that appropriate intervention will be designed.
The questionnaire was validated by three language experts and was piloted in another university campus to explore the reliability and usability of the questionnaire in the current study. The validators' suggestions were incorporated to come up with the final questionnaire. Since the respondents' native language is Thai and their English comprehension level is quite low, the questionnaire was translated into Thai version.
Data Gathering Procedure
The researchers sought permission from the dean of the Bachelor of Arts department prior to the survey. Moreover, the researchers wrote to the University registrar to get access on the respondents' GPA during the first semester of the school year 2012-2013.
The survey was conducted in the class of each year level so that the researchers can explain the purpose of the survey and to personally thank the students for their involvement. The survey questionnaire was collected right away to ensure 100 percent retrieval. After the data have been collected from the respondents and the university registrar's office, the researchers submitted the raw data to the statistician for treatment and analysis.
Data Analysis
Percentage was used to interpret the profile of the respondents in terms of gender, age, year level, frequency of Learning English and teacher's Spoken Language. The perception of the respondents towards the factors that affect English oral communication achievement in terms of aptitude, attitude and motivation particularly in instrumental and integrative was described using weighted mean. Moreover, Goodman's and Kruskal's Gamma (g) was used to test the relationship between the respondents' demographic profiles in terms of age, year level and frequency of Learning English and the perception of the respondents towards the factors that affect the achievement in English communication course while Correlation Ratio (E 2 ) was used to test the relationship between the respondents' demographic profiles in terms of sex and teacher's spoken language and the perception of the respondents towards the factors that affect the achievement in English communication course.
RESULTS AND DISCUSSIONS

Demographic Profile of Respondents
The results dealing with the participants' profile show that female (89.9%) outnumbered male respondents and mostly are aged 20 years old. The Thai university respondents are in their second, third and fourth year in English for International Communication major. Most of them are learning English more than three times a week with the native English speaking teachers. Somsai and Intaraprasert (2011) found out that the diverse language background implies a complexity of a wide range of communication, language and literacy needs in the English teaching and learning context which leads to high frustration, confusion and stress amongst non-English speaking background students trying to master the language of their disciplines and communicate with confidence and competence in the English tertiary environment. The teacher's spoken language shows that there is a linguistic gap between the teacher spoken language and the students' first language. Thus this is one of the factors that contribute to their English oral communication achievement. Meanwhile, the frequency of learning at more than three times a week help improve the students' ability to fill the gap of English oral communication. The more frequent the students are exposed to the language the more they get better with their communication skills.
Students' Level of Achievement
The table below shows the students' level of achievement in English Communication Course in terms of their General Point Average (GPA).
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June 2014 , Vol. 3, No. 4 ISSN: 2226 Graham J. (1987) states that while GPA is the most commonly used criterion for academic success, some researchers have noted that it is not always a valid indicator of academic achievement. Heil and Aleamoni (1974) , for example, point out that GPA does not take into account the number of courses taken. Students may be able to handle only two courses at a time, due to poor English proficiency, for example, but their GPAs would not reflect this. Heil and Aleamoni (1974) also allude to the widely recognized problem of teachers' giving sympathy or goodwill grades to non-native speakers. For studies of graduate students, an additional problem is the limited spread of grades typically given in graduate schools, which means that significant correlations are less likely to be found. Ho and Spinks (1985) argue that GPAs are "composed of heterogeneous or divergent elements," especially at the university level, where "various academic subjects demand divergent competencies or dispositions". For example, some students might have a gift for logical argument, which would serve them well in one course, and a deficiency of math skills, which would doom them in another. In defense of the use of GPA, it should be pointed out that a study of 2,075 foreign students at the University of California, Los Angeles (UCLA), found that first-semester GPA was "the best index of the student's eventual success" (Sugimoto, 1966).
Respondents' Perceptions on the Factors Affecting English Oral Communication Achievement
Aptitude
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The respondents "agreed" that their speaking ability does not worry them and motivating themselves to speak in English and doing a good job of participating in class discussion conducted fully in English" as well as being good at learning speaking skills could significantly affect their level of oral communication achievement.
However, they are "uncertain" whether "having no problem learning speaking skills; being good at communicating with the international students and lecturers; and having confidence about their speaking abilities" have an adverse impact on their oral communication achievement.
The composite mean score of 3.43 implies that the students have positive perception towards the factor that affects their English learning and achievement in terms of aptitude. The finding shows that the respondents appear to believe that they do not have much problem speaking English and are highly motivated to speak using the language in general. Table 3 presents the perception of the respondents towards the factors that affect English oral communication achievement in terms of attitude. The respondents "agreed" that they enjoy having group discussions in class when they are done fully in English. They also agreed that they enjoy speaking in English with anybody and doing group oral presentations in class is also enjoyable. The composite mean score of 3.60 implies that the students have positive June 2014 , Vol. 3, No. 4 ISSN: 2226 perception towards the factor that affects their English learning and achievement in terms of attitude.
As Bandura (1986) points out that self-confidence could influence choice of and interest in these activities. The one factor that contributes to this finding mostly has to do with the classroom group dynamics that most teachers employ during their classes. This is further supported by Crandall (1999) , as he asserts that, peer support can be powerful motivator for shy, insecure or even uninterested students. In cooperative groups, individuals know that they can get feedback and assistance in making their contributions as clear, relevant and appropriate as possible. This, in turn, can motivate them to continue to try, especially where peers encourage and support their contributions and boost their attitude towards English oral communication. Table 4 presents the perception of the respondents towards the factors that affect English oral communication achievement in terms of instrumental motivation. The students agreed that learning English is important for travelling abroad and for making them knowledgeable and skillful individuals and being more interested in earning a university degree and a good job than learning English language itself. Meanwhile, respondents have positive perception towards the factor that affect their English learning and achievement in terms of being more interested in furthering their higher education than learning English language itself and being proficient in English can lead to more success and achievements in life.
However, being proficient in English makes other people respect them obtained the least weighted mean score of 3.75. The composite mean score of 3.86 implies that the students have positive perception towards the factors that affect their English learning and achievement in terms of instrumental motivation. The respondents have positive perception towards the integrative motivation factors that affect their English learning and achievement which means that they have agreement on these categories: studying English enables them to keep in touch with foreign acquaintances; being determined to study English as best as they can to achieve maximum proficiency; studying English enables them to better understand and appreciate the ways of life of native English speakers; studying English enables them to discuss interesting topics in English with the people from other national backgrounds; and it also enables them to participate freely in academic, social, and professional activities among other cultural groups. The university may consider investing on the special intervention program to further realize the university's mission and vision concerning English for International Communication course; giving the graduates vital chances to secure a job; and making them well prepared for their future careers.
The proposed intervention program is recommended for use in the university and other universities that may have a need for this.
Finally, there is a need for a follow up research to investigate the effect of special intervention program, or even related to this study.
PROPOSED INTERVENTION PROGRAM
Oral communication is a two-way process. In one way is a speaker and on the other is a listener. There must be interaction between the speaker and listener thus communication takes place. One important aspect in oral communication in the classroom is that learners should talk to one another. In the communicative classroom the focus is on interaction. The same idea is given emphasis by Keith Johnson (1983) when he said that the focus is on what people want to say rather than on the mechanics of how they say it. The classroom with communication activities as the main goal should reflect the real life situation. Each learning activity in the classroom setting involving oral communication should be attractive and appealing to the learners.
In order to further improve the students' English oral communication achievements, the researchers believe that special intervention program created and implemented by the university. This special intervention program must be inclusive of student's development program in the field of English language learning, offering the students' fun-filled learning activities, coaching, group dynamic and English language oral communication exposure. University instructors should make valuable efforts to identify students who have low English oral communication skills and help them to improve through innovative and interactive modes of instruction.
As a part of the intervention program, a variety of extracurricular activities for students is seen as necessary (e.g. Reading Club, Movie or Drama Club as well as English Clinic or English Corner) in providing the opportunity for students to use the English language more often outside the classroom. Introducing those activities must take into consideration the students' level of language since it is necessary to cater to all their needs and not put them off for further studying.
To develop social interaction that gives students the opportunity to use the language they have learned 
